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Idea 1 - Decoding tone: creative strategies to deepen
reading comprehension

by Dr. Md. Mostafizur Rahman

Introduction

We often see that students can understand vocabulary in a reading text but struggle to decode
the writer's or speaker’s tone, feelings and attitude. As a result, they may misunderstand the
intended meaning of the text and make inaccurate interpretations in reading comprehension.
Reading comprehension goes beyond decoding words. Learners develop deeper and nuanced
understanding of texts when they actively discuss, interpret, and perform them. The activities
given below help them tone that reveals the writer’s purpose, emotions, and attitude.

Three strategies to decode tone

‘ Strategy ‘ Objective Activity ‘
1. Emoiji matching Connect emotions | Learners match dialogues with emojis and
with text justify their choices in pairs.
2. Tone chart building | Expand tone Learners work in groups and classify
vocabulary words in a reading text as having positive,

neutral, and negative tone using a tone
chart — thereby decoding the writer’s or
character’s emotions.
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3. Expressive reading | Develop Learners read the same sentence using
awareness of different tones and their peers/classmates
vocal expression identify the intended emotion.

Impact
e Improved learner engagement in reading lessons
« Stronger evidence-based discussions
o Improved ability to infer emotions and attitudes
« Better understanding that meaning depends on tone as well as words

Helping students recognise tone transforms reading from simply finding answers to constructing
meaning. Introducing one tone-focused activity in your reading lesson not only improves
accurate interpretation of the text — it also encourages critical thinking in learners.

Idea 2 - Reimagining Post-Reading Activities

by Mithila Weerasinghe

Creating post-reading workstations

Post reading workstations re-think post-reading activities. They are collaborative, task-based
learning stations created to encourage post-reading engagement with the text. The objective is
to develop skills such as comprehension, analysis, critical thinking, discussion, collaboration,
and reflection. The workstations are set up collaboratively by the teacher and learners in
groups rotate through the stations, complete tasks, discuss ideas, and share their learning.

Workstation 1: Annotation station

Objective: This provides learners with the opportunity to actively interact with the text and
notice important ideas, messages, and language features with evidence.

Process: Task 1: Explain in your own words: Ask a group of learners to annotate important
words/ phrases and invite another group to rewrite the highlighted words and phrases using
simpler English. Later, the groups may negotiate their interpretations through discussions.

Task 2: Colour-code the text: Ask each group to read the given text/ a part of the given text,
and use three different colours to identify key ideas, supporting details, and examples. Each
group can display their findings on the wall. Arrange a gallery walk to see what other groups
have done.

Task 3: Evidence Hunt: Provide each group with a statement which supports an idea in the
text. Ask the groups to annotate the phrase/ sentence/s that support it.
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Workstation 2: Discussion station

Objective: Learners are encouraged to connect the text with their opinions and experiences.
This activity will shift the traditional “right” answer practice, in classrooms.

Process: Teacher presents a question to each group. First, they can discuss their ideas within
groups, and later they can present their ideas to the whole class.

Tips

1. Ask open-ended questions and encourage debates and discussions
2. Encourage each group to build on their peers’ ideas
3. Encourage them to support their points with evidence from the text

Workstation 3: Question the author station
Objective: Learners will notice the writer’s point of view and analyse his/her choices.

Process: At the beginning, the teacher can ask questions. Later, encourage groups to create
questions for the other groups. Questions include:

e Why did the author begin the text in this way?

e What messages does the author want readers to take away?
¢ |f you meet the author, what would you ask him?

e Do you have any other points for the author to add to the text?

Idea 3: Using the PDCA (Plan-Do-Check-Act) framework for
continuous improvement of writing skills

by Shobha Bhattarai

Introduction

The Plan—Do—-Check-Act (PDCA) cycle provides a systematic framework for continuous
improvement in teaching and learning writing skills and consists of four interconnected stages.

Stage and Objective \ Strategies

Plan « diagnosing students' writing difficulties
Identify writing needs, set learning goals, o developing writing rubrics

prepare instructional strategies, develop e preparing model texts

assessment criteria, and select « planning differentiated activities
resources

Do e brainstorming
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Implement the planned instructional
activities

guided writing
collaborative writing

Check writing rubrics

Monitor student progress and evaluate giving feedback

learning

Act providing additional support, where needed

Reflect on findings and improve
instruction

sharing best practices with colleagues

Example: Using the PDCA Cycle in a primary writing lesson

PDCA Classroom Example
Stage

Challenge: Learners struggle to organise ideas into a well-structured paragraph.

Writing Task: Write a short essay on "My favourite place".

Plan Begin with a class discussion about favourite places to activate prior knowledge.
Introduce the structure of a descriptive paragraph (introduction, supporting
details and conclusion) using a model text. Share a simple writing rubric so
learners understand the success criteria before they begin writing.

Do Ask learners to brainstorm ideas using a mind map or graphic organiser. They
then prepare a brief outline before writing the first draft independently. Learners
exchange their drafts with a partner and provide peer feedback using two guiding
questions: What did you like? and What could be improved?

Check Assess the drafts using the writing rubric and provide specific written and oral
feedback on organisation, vocabulary and sentence structure. Learners
complete a short self-reflection by identifying one strength in their writing and
one area they would like to improve.

Act Learners revise and redraft their essays using the feedback received. The
teacher analyses common errors across the class (e.g. weak introductions/ lack
of descriptive vocabulary) and plans a follow-up lesson to address these areas.
Improved pieces of writing are displayed to celebrate progress and motivate.

A recording of the webinar can be watched here: https://www.teachingenglish.org.uk/news-and-
events/webinars/webinars-teachers/south-asia-online-conference-2026
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