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PRESENTATION OUTLINE

Elements of the global context & the nature of data
– Geographic coverage (TALIS & other data sources)

– Temporal dimension: Post-Covid-19 & ahead of the year 2030

– How is data generated & data ownership

In focus
– Teachers’ views in a comparative perspective – how much do we know?

– A selection of topics

1. Reflections on some elements of teaching profession & experiences

2. Continuous professional development

3. Referencing school leaders’ perspective, where available

During the session
– We will share your responses to the pre-webinar questions

– Engage in a quick poll 

– Respond to your questions
www.britishcouncil.org
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WHAT IS DRIVING THE INTEREST FOR THIS TOPIC?

• Global commitment: Monitoring the UN’s Sustainable Development Goal 4  (SDG 4) on 
Quality of Education1

• Target SDG 4.c.3: By 2030, substantially increase the supply of qualified teachers Target SDG 4.c.7:  
Increase the percentage of teachers who received in-service professional development training in 
the last 12 months, by type of training.

• Changes caused  by the Covid-19 pandemic

• The learning losses during the pandemic crisis & a slow recovery with a trend of increasing learning 
poverty globally (World Bank)

Even if countries achieve their SDG benchmarks, the world will not achieve SDG 42 

• Teacher shortages on the increase: Unless urgent action is taken, just 4 in 10 countries will have 
enough teachers to ensure universal primary education by 2030, decreasing to fewer than 1 in 5 
countries for secondary education (p. 39)3.

1 UNSD (2025). The Sustainable Development Goals. Extended Report 2025. 30 April 2025. 
2 UNESCO (2022). Setting Commitments. National SDG 4 Benchmarks to Transform Education. 
3 UNESCO (2024). Global Report on Teachers. Addressing Teacher Shortages and Transforming the Profession. 
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https://unstats.un.org/sdgs/report/2025/extended-report/Extended-Report-2025_Goal-4.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000382076
https://unesdoc.unesco.org/ark:/48223/pf0000388832


ILLUSTRATING THE SCOPE OF TEACHER SHORTAGES – TEACHER UNIONS’ VIEW
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Top 3 
education levels

• Special education 
• Secondary education
• Primary education

Top 3 
subject areas

• Special education
• Information technology 
• Mathematics (& science)

Source: Arnold, B. & Rahimi, M. (2024). The Global Status of Teachers 2024. Education International.

https://www.ei-ie.org/en/item/29412:the-global-status-of-teachers-2024


GLOBAL REPORT ON TEACHERS, UNESCO 2024
• 44 million additional teachers are needed to achieve universal primary and 

secondary education by 2030.

• Shortages are widespread, with SSA needing 15M more teachers, while higher-
income countries face retention challenges, resulting in teachers massively 
leaving the profession.
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Number of 
countries 
expected to fill 
the teacher 
gap for 
primary 
education by 
2030



ON DATA – KEY CONSIDERATIONS
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Data sources 
Geographic 

coverage 
Data owners Type of data 

UN data 
Aiming at world 
coverage, not 
always attainable 

UN member 
states/public good 

National data 
generated by 
statistical 
offices or 
administrative 
data 

Teaching and 
learning 
international survey 
(TALIS) 

OECD member 
states, i.e. 
developed 
countries, joint by 
self-selected other 
countries and 
territories 

OECD  

Self-reported 
survey data – 
voices of 
teachers & 
school leaders 

Alternative sources 
An example in this 
presentation – trade 
union federations 

Various 
organisations and 
research entities, 
rarely able to secure 
the world coverage 

Survey data 

 



CLARIFICATION QUESTIONS?
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WHAT IS TALIS?
• The Teaching and Learning International Survey (TALIS) is the OECD’s international large-scale 

survey of teachers and school leaders, and the learning environments in schools. 

   Focuses on aspects that affect student learning.

• Sample size: 260,000 teachers from 15,000 mainstream schools across 48 education systems (200 
schools per country, 20 teachers and 1 school leader per school)

• As a self-reported survey, it provides teachers and school leaders’ views on: professional 
development; teaching beliefs and practices; the assessment of their work and the feedback 
and recognition they receive; and various other school leadership, management and workplace 
issues. 

• Two cross-cutting themes: innovation, including ICT, & equity and diversity.

• The survey schedule:

• Completed cycles: 2008, 2013 & 2018 (Volume I, published in 2019)
• The results of the 4th cycle will be published in October 2025. 
• The next cycle will take place in 2030.

www.britishcouncil.org
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https://www.oecd.org/en/publications/talis-2008-technical-report_9789264079861-en.html
https://www.oecd.org/en/publications/2014/06/talis-2013-results_g1g42bbc.html
https://www.oecd.org/en/publications/2019/06/talis-2018-results-volume-i_03d63387.html


TALIS 2018 SURVEY PARTICIPANTS

Countries
Australia, Austria, Brazil, Bulgaria, Chile, Colombia, Croatia, Czechia, Denmark, Estonia, Finland, France, 
Georgia, Hungary, Iceland, Israel, Italy, Japan, Kazakhstan, Korea, Latvia, Lithuania, Malta, Mexico, 
Netherlands, New Zealand, Norway, Portugal, Romania, Russian Federation, Saudi Arabia, Singapore, 
Slovak Republic, Slovenia, South Africa, Spain, Sweden, Türkiye, United Arab Emirates, United States and 
Vietnam.

Territories
Alberta (Canada), CABA (Ciudad Autónoma de Buenos Aires [Argentina]), England (United Kingdom), 
Flemish Community of Belgium, French Community of Belgium and Shanghai (People's Republic of China). 
Cyprus and Chinese Taipei (through the IEA International Study Centre).

Link: Countries and territories that have participated in TALIS (past and present)

www.britishcouncil.org 9

https://www.oecd.org/en/about/programmes/talis/talis-participants.html


Professionalism is analysed by looking at 5 pillars 

• Knowledge and skills required to teach
• Perceived prestige of the profession
• Career opportunities
• Collaborative culture among teachers, and 
• Level of professional responsibility & autonomy of teachers and 

school leaders

www.britishcouncil.org 10

Changing features of teacher experiences
• Time spent on different classroom activities 
• The use of digital technologies in teaching
• Equity and diversity in schools and classrooms
• School-based professional communities and innovations



CHOOSING A TEACHING PROFESSION

Teaching is more than a profession, it is a vocation 
• 90 percent of teachers say that the chance to contribute to society and 

influence children’s development was an important reason for becoming a 
teacher.

Teaching was the 1st career choice for two out of three surveyed teachers

• 59 percent of male teachers compared to 70 percent of female teachers. 

• 61 percent of teachers say that the steady career path offered by teaching 
was an important part of their decision making

www.britishcouncil.org 11



TIME SPENT ON TEACHING IN THE CLASSROOM IS ON DECLINE

TALIS 2018 data 12

• The lesson time used for 
teaching and learning has 
been reduced over the 
past decade – between 
2008 and 2018.

• Time spent on admin 
tasks is on the increase. 

• Keeping order in the 
classroom takes more 
time to primary school 
teachers. 



THE USE OF DIGITAL TECHNOLOGIES FOR EDUCATION PURPOSES

TALIS 2018 data 13

ICT for teaching (percentages)

OECD average-31 56 43 60 18 53 25

Principals 

reporting shortage 

or inadequacy of 

digital technology 

for instruction

Teachers for 

whom the "use of 

ICT for teaching" 

has been included 

in their formal 

education or 

training

Teachers for 

whom "use of ICT 

for teaching" has 

been included in 

their recent PD

Teachers who 

"frequently" or 

"always" let 

students use ICT  

for projects or 

class work

Teachers who felt 

"well prepared" or 

"very well 

prepared" for the 

use of ICT for 

teaching

Teachers 

reporting a high 

level of need for 

PD in ICT skills 

for teaching



TALIS 2018 data 14

Teaching students with diverse ability levels and needs (in %)

OECD average-31 27 62 44

Teachers teaching in multicultural or multilingual settings (in %)

OECD average-31 18 35 26

The sample is restricted to teachers reporting that they have already taught a classroom with 

students from different cultures.

Teachers 

teaching in 

classes with 

more than 10% of 

students whose 

1st language is 

different from the 

language of 

instruction

Teachers for 

whom "teaching 

in a multicultural 

or multilingual 

setting " was 

included in their 

formal education 

or training

Teachers who felt 

"well prepared" or 

"very well 

prepared" for 

teaching in a 

multicultural or 

multilingual 

setting  

Teachers for 

whom the 

"teaching in a 

mixed-ability 

setting" has been 

included in their 

formal education 

or training

Teachers who felt 

"well prepared" or 

"very well 

prepared" for 

teaching in a 

mixed-ability 

setting 

Teachers 

teaching in 

classes with 

more than 10% of 

special needs 

students

EQUITY AND DIVERSITY IN THE SCHOOLS AND CLASSROOMS



TEACHERS AS LIFE-LONG LEARNERS: CPD

A need to continuously validate and update teachers’ skills is driven by 

a. The changes in external environment: labour instability, migration and demographic 
transformation constantly redefining the needs and demands of the society – and the support 
teachers should provide to their students

b. The (changing) requirements of the education system, for instance, curricular changes or 
teacher licensing (professionalisation of teaching force)

Citing numerous research findings, OECD has made some powerful claims about CPD: 

– CPD activities are a fundamental element for the success of major educational reform in OECD 
countries

– They help teachers acquire the necessary skills to be informed and critical receptors of such 
policy efforts, and 

– CPD strategies are identified as a key attribute of high-achieving education systems

www.britishcouncil.org 15



CONTINUOUS PROFESSIONAL DEVELOPMENT OF TEACHER 
& SCHOOL LEADERS

TALIS 2018 explored:

– Participation rates in in-service training for teachers and principals
– Different types of the available development opportunities 
– Teachers’ views the characteristics of impactful training
– The content of training activities attended by teachers and principals & 

the needs for further training
– Barriers to participation in training and strategies to overcome them

www.britishcouncil.org 16



PARTICIPATION IN TRAINING - ALMOST UNIVERSAL
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SDG 4.c. indicator: Percentage of teachers who received in-service training in the last 12 months, by type of training.

http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf 

Participation in 
professional development 

activities (% of lower 
secondary teachers who 

participated in PD activities, 
TALIS 2018)

http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf
http://uis.unesco.org/sites/default/files/documents/education-2030-incheon-framework-for-action-implementation-of-sdg4-2016-en_2.pdf


CON’T

TALIS 2018 18

Top 3 for teachers

• Courses/seminars 
attended in person

• Reading professional 
literature

• Education conferences

Top 3 for school leaders

• Reading professional 
literature

• Courses/seminars 
attended in person

• Education conferences

SLs more frequently then 
teachers attend conferences 
& participate in professional 
networks. 



THE MOST IMPACTFUL TRAINING?

Subjective assessment: teachers asked if any of the CPD activities they took in the 12 
months prior to the survey had an impact on:

a. Teaching practices: on average 82 percent of teachers perceived a positive change in 
their teaching practices resulting from the PD activities. The variations across different 
countries cover the range from 90 percent to 75 percent of the cases. 

• Thus, no less than ¾ of all surveyed teachers in all participating TALIS 2018 countries share this view. 

b. The sense of confidence/self-efficacy (in classroom management, instruction and 
student engagement)

c. Job satisfaction

www.britishcouncil.org 19

TALIS 2018: teachers who state that their training in the 12 months prior to the survey had an impact on 
their teaching practices have higher levels of self-efficacy and job satisfaction than those teachers 
reporting that their training had no impact on their teaching practices.
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Top 3

• Content focus: 
It built on the 
teacher’s prior 
knowledge

• Active learning & 
collaboration: 
It provided 
opportunities to 
practice/apply new 
ideas & knowledge 
in the teacher’s 
own classroom

• Content focus: 
It adapted to the 
teacher’s personal 
development 
needs.

TALIS 2018



EFFECTIVE TEACHER TRAINING – A SLS’ PERSPECTIVE

Across OECD, 26% of principals report a high need for PD in developing collaboration among 
teachers.

• Regional variations: In Japan, Shanghai (China) and Vietnam, more than 50% of principals 
report a high level need for training in developing collaboration among teachers. 

Findings on effects of collaborative teacher work

• Training programmes based on collaborative work have been found to be a key component 
for instructional leadership (OECD, 2016). 

• CPD programmes that train school leaders to build trust in their schools and promote teacher 
learning have been considered crucial steps in creating schools as learning organisations and 
helping build professional learning communities (OECD, 2019). 

TALIS data 2018 21



TRAINING CONTENT & TRAINING NEEDS – 1 

www.britishcouncil.org 22



TRAINING CONTENT & TRAINING NEEDS – 2

www.britishcouncil.org 23

Content of the most frequently 
present PD activities in the past 12 
months – Top 3

• Knowledge and understanding of 
my subject field(s)

• Pedagogical competencies in 
teaching my subject field(s)

• Student assessment 
practices/Knowledge of the 
curriculum

There is a need for a different type of 
PD activities, as teacher say - Top 3 
PD topics in demand (TALIS 2018)

• Teaching students with special 
needs

• ICT skills for teaching

• Teaching in a multicultural or 
multilingual setting

According to previous TALIS cycles, the shortage of teachers with competence in 
teaching students with special learning needs ranks among the most frequent 
resource issues reported by school principals across the OECD. 



PROFESSIONAL LEARNING COMMUNITIES & INNOVATIVE PRACTICES

• Professional learning communities support incremental change and positively affecting 
instructional quality and student achievement.

• Establishment of professional learning communities could facilitate the use of innovative 
practices, including effective implementation of digital technologies. 

• The fact that school leaders report higher levels of openness towards innovation than 
teachers suggests that school leaders face an important challenge in fostering a school 
environment open to new ideas. 

• School leaders can help to develop a spirit of innovation-responsiveness particularly by 
working with them in school-based professional learning communities to proactively 
identify needs for change, and by making assistance available to support teachers in the 
process of change.

Based on TALIS 2018 findings
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ADDRESSING BARRIERS TO PARTICIPATION IN TRAINING 

TALIS 2018 25

More than 75% of 
teachers report 
receiving at least 1 type 
of support to participate 
in PD activities during 
the months preceding 
the survey.



MECHANISMS TO SUPPORT PARTICIPATION IN CPD

Based on data for 43 countries:

Support mechanisms teachers receive for CPD training from a list of 8 options. 

The more frequently highlighted were: 

• “release from teaching duties for activities during regular working hours” (48% of 
teachers); 

• “material needed for activities” (38%); and 
• “reimbursement or payment of costs” (34%).

The least-mentioned option was “increase of salary” (10% of teachers).

www.britishcouncil.org 26



SELECTED REFLECTIONS AND QUESTIONS

• Minding the way data is generated and with what purpose

• Recognising the changing teacher realities – with higher diversity of classrooms, increasing 
adoption of ICT in education and the need for more collaborative school-embedded training – 
with a reduced time for achieving the key teaching objectives 

• What information guides teacher training offer at country level? How are teachers and 
school leaders contributing to the needs analysis and training supply?

• How school leaders can best support/facilitate professional development? 

• What are the most effective/the most impactful PD options for teachers and school leaders, 
i.e. leading to improved teaching practices, increased self-efficacy in classroom management, 
instruction and student engagement?

• How is responsibility for CPD shared between education authorities and teachers and 
school leaders as education professionals?

www.britishcouncil.org
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THE UPCOMING TALIS 2024 
RESULTS TO BE RELEASED IN THE FALL OF 2025

TALIS 2024 addresses 4 contemporary issues for education systems and 4 broad content areas 
concerned with teaching and learning. 

The contemporary issues
a. Diversity and equity
b. The educational use of technology
c. Social and emotional learning & 
d. Environmental and sustainability education

The broad content areas
a. Teachers’ learning and development
b. Teachers' work practices
c. Occupational perceptions & 
d. Institutional environments for learning

For more information: Ainley, J., & Schulz, W. (2025). Teaching and Learning International Survey (TALIS) 2024 Conceptual 

Framework. OECD. 

www.britishcouncil.org
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.%20https:/doi.org/10.1787/7b8f85d4-en
.%20https:/doi.org/10.1787/7b8f85d4-en


Thank you for your time and attention!

Contact information: 
ivana.aleksic@britishcouncil.org 
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