











HOW COMFORTABLE 1- very uncomfortable = COMMENTS
WOULD IT BE IN YOUR 5- very comfortable

TEACHERS’ ROOM TO:

Have a different working 1.2 3 45

pattern from the majority?

Be male? 1.2 3 45
Be female? 1.2 3 45
Have a different religion 1.2 3 45

or belief to the majority?

Be disabled? 1.2 3 45
Be gay/lesbian/bisexual? 1.2 3 45
Be older than most 1.2 3 45

of the others?

Be younger than most 1.2 3 45
of the others?

Be a different ethnic group 1.2 3 45
than the majority?

Challenge others about 12 3 45
their behaviour or language?

Activity adapted from Jane Franklin, Diversity Unit,
British Council Manchester







What if you become impaired? To raise your awareness
of the experiences of learners with disabilities, list some
of the barriers you would face in a typical day if you lost
your ability to walk, your vision or your hearing.

Consider how you would manage the activities shown in the
column on the left if you had each of the impairments on the
right. What barriers would you have to overcome in each case?
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Getting dressed

Put on a blindfold. Go through the motions of getting dressed
or a similar task. What obstacles do you encounter?

Which are the most difficult?

Sight and sound
During a TV programme, try the following:

B wear a blindfold for five to ten minutes
B turn off the sound for five to ten minutes

What are the differences between no sight and no sound?
What insights does this experience suggest to you about
visual and hearing impairments?
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ACTIVITY MOBILITY VISUALLY HEARING
IMPAIRED IMPAIRED IMPAIRED

Getting up-in-the
morning, getting
dressed

Going to work

Teaching,
communicating
with learners
and colleagues

Having lunch

Using the bathroom

Adapted from Facilitating Equal Opportunity and Diversity
Workshops Handbook (British Council 2008:79)




This questionnaire, which focuses on gender issues,
aims to encourage you to reflect on how you create
an inclusive culture in your classrooms and provide
equal opportunities for your students.

It is to be used in contexts where there is a gender mix in
your classrooms and to be adapted as appropriate depending
on different cultural and educational expectations. Please think
about and complete this questionnaire before an observation.
You will then have the opportunity to discuss your analysis
with that of the observer.
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TEACHER DATE

CLASS NO. MATERIALS

NUMBER OF STUDENTS AVERAGE AGE OF STUDENTS
Girls Women Boys Men

WHOLE CLASS SEATING ARRANGEMENTS

Who decides where your students sit? You or your students?

If you, how do you decide who sits where?

If your students decide, how do they organise themselves?
For example, do the girls/women tend to sit together, do the boys/men tend
to sit together or do girls/women and boys/men sit together in mixed groups?

Are any of your students ever in a dependent position, e.g. out of the line of your sight,

difficult for you to monitor, or in a dominant position and therefore able to monopolise
attention? If yes, why? And is there any way of improving this for future lessons?

PAIR/GROUP WORK SEATING ARRANGEMENTS
How do your students organise themselves for pair or group work?

All girls/women? All boys/men? Mixed groups?

Who decides?

If mixed groups or pairs, who does most of the following?

Skill Girls/Women Boys/Men
+ Speaking

« Listening

+ Collating and writing
down information

» Reporting back to class

If single sex groups or pairs, do you observe any differences
in the way girls/women and boys/men do things?




The questionnaire was developed by Gail Ellis, Manager,
British Council Paris for use in the Paris Teaching Centre.

It can be used with classes of young learners or adults.

Gail would be very interested to hear from colleagues who use
this questionnaire and would welcome any feedback and/or
suggestions as to how it may be improved. Gail is also keen

to see any adaptations of the questionnaire being used in
other contexts.

Please contact Gail at the British Council Teaching Centre,
Paris or email: gail.ellis@britishcouncil fr.
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TEACHER TALK

-

Do you use the same kind of language with both sexes?

Do you model language that is gender neutral?

Do you model language that causes no offence, exclusion or discrimination on grounds
of age, disability, gender, race, colour, nationality, religion or sexual orientation?

Do you address all students in the same way (first names only, surnames only, etc.)?

Do you encourage all students to use appropriate language?

TEACHER ATTENTION

What percentage of your time in class do you think you spend speaking and listening to the
Girls/Women %

Boys/Men %

Why?

How much of your time in class is demanded:

Reason Girls/Women Boys/Men

« for disapproval

« for praise

« for assistance

Do you accept questions and interruptions from both sexes equally?
Do you correct both sexes in the same way?

Is your threshold of “tolerance” of errors the same for both sexes?

Do you call on both sexes equally to answer questions, to give opinions, etc?

COMMENTS
OBSERVER DATE
TEACHER DATE

— e



Joining Global Issues Special Interest Group (GISIG)
reflects a personal professional commitment to

the importance of global issues within ELT. It provides
a valuable global forum for the exchange of ideas about
mainstreaming throughout language teaching.

The aims of GISIG (2008:4) are to:

B exchange information and ideas within ELT such as peace,
justice and equality, human rights and social responsibility,
globalisation and world development, social identity,
and the role of the English language and ELT in the world

B exchange ideas on integrating peace education,
human rights education, development education
and environmental education into language teaching

B help members fulfil two roles: the conveyor of linguistic
knowledge and the educator to enable students to
understand better how the modern world functions

B equip learners with the knowledge, skills and values that
will help them confront both local and global problems

B promote a less Eurocentric perspective within ELT

B provide a counterbalance to the idea that language
teaching is necessarily high tech and profit generating.

For more information, visit http://gisig.iatefl.org
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Equal opportunity and diversity — general

www.britishcouncil.org/diversity

The British Council's diversity website covers the major areas

of diversity, summarises legislation and issues relating to those
areas and identifies resources. The website includes current
issues as well as examples of the British Council's equality policy
and diversity strategy, e.g. the appropriate use of terminology.

Www.acas.org.uk

ACAS equality and diversity website: the site contains guidance
0N age, sexual orientation and religion or belief in the workplace
as well as a variety of other resources.

www.equalityhumanrights.com
The Equality and Human Rights Commission.

www.stonewall.org.uk
Stonewall works to achieve legal equality and social justice
for lesbians, gay men and bisexual people.

Clements, P and Spinks T (2000). The Equal Opportunities
Handbook: How to Deal with Everyday Issues of Unfairness.
Kogan Page.

Intercultural dialogue and global citizenship in ELT

Brumfit, C (2001) Individual Freedom in Language Teaching,
Oxford University Press.

This book considers the roles of literature and culture, as well
as language policy in relation to learner’s rights and outlines
a humane and realistic philosophy for language teaching.

British Council (2008) Global citizenship in the English
language classroom

This collection of papers outlines initiatives which have put
citizenship at the heart of ELT. The booklet provides a sound
balance of theory and practice surrounding the political and
ethical dimensions of teaching English in a troubled world.

You can download the PDF at:
www.teachingenglish.org.uk/files/teacheng/GlobalCitizenv2.pdf
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Valente, D. (2009) Raising Teenagers’ Global Awareness.

IATEFL Global Issues Sig Newsletter, Issue 24

This article explores how to mainstream global citizenship

and intercultural dialogue while developing teenagers’ extensive
reading skills. It provides a flexible framework for syllabus
planning and ideas for addressing sensitive issues including
sexual orientation.

English as a Lingua Franca

Holliday, A (2005) The Struggle to Teach English

as an International Language, Oxford University Press.

This book discusses the balance of power in classroom

and curriculum settings, the relationship between language,
culture, and discourse and the change in ownership of English.

Jenkins, J (2005) The Phonology of English

as an International Language, Oxford University Press.

This book proposes an innovative approach to pronunciation
teaching, in which the goal is mutual intelligibility among
non-native speakers, rather than imitating native speakers.

It offers a basic core of phonological teaching, with concrete
suggestions for what should be included.

Diverse learning styles and preferences

http://pzweb.harvard.edu/Pls/HG_larsen.pdf
Text of an interview between Steen Nepper Larsen
and Howard Gardner on using MIs.
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