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The Curse 
Teacher’s Notes 
 
 
 
 
There is no key for this BritLit kit because the material has been presented in ‘raw’ form, 
with the individual teacher expected to modify or present the material in a way which is 
suitable for his or her class.  We hope that as many teachers as possible will share the 
result of this endeavour with the BritLit team. 
 
Instead of a key, then, we are simply offering a few ideas for the use of the material 
which has been presented in the kit. 
 
To modify the material you must either have access to Adobe Writer to edit the pdf files.  
Alternatively, you can copy the pdf files to Word by choosing ‘Edit’ from your toolbar, and 
then clicking ‘Copy’ or ‘Copy to Clipboard’.  By then opening a blank Word page, you can 
either right click the mouse or choose the toolbar ‘Edit’ option to give you the drop down 
menu.  Choose ‘paste’.  Note that doing it this way some of the page layout will be lost.  
For this reason most of the pages in this kit have been produced with minimal layout 
complications.  The exception is the material on Stratford and Shakespeare.  The third 
alternative is to contact the BritLit team (brit.lit@pt.britishcouncil.org) for a copy of the 
original Word file, and they will send it to you by email.  Please note, however, that the 
original was made using the version from Office XP and unless your Office programme 
is the same you may also find that the formatting is once again changed. (This is the 
reason that the presentations are in pdf form, which retains the original format for any 
computer).  Of course, you can always just print the pdf file, and resort to good old 
fashioned cutting and pasting! 
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CHARACTERISATION 
 
 
There are no people in this story, so characterisation in the normal sense is not possible.  
However, what we have done is to provide some picture prompts (two paintings by 
Salvador Dali – ‘The Disintegration of Persistence of Memory’ and  ‘Surrealist 
Composition with Invisible Figures’, plus a photograph of Hiroshima after the atomic 
bomb attack in 1945.  None of these pictures have characters in them, though evidence 
of people or their actions are evident.   
 
One suggestion is to ask the students to make a story around the pictures (one or more) 
without bringing people into the present time.  However, do encourage them to say what 
has happened immediately before the picture – what events lead up to the picture they 
now see.  Brainstorm the pictures as a class exercise to get as much vocabulary as 
possible, and make sure that you slip in some useful adjectives or adverbs!  Obviously 
the Dali pictures should produce more fantastic ideas.   
 
Do remember when doing this kind of exercise that there are no wrong answers, at least 
as far as content goes.  Make sure your students justify their answers if you think their 
reasoning is a little difficult to follow.  They can work in small groups or individually, but 
avoid large groups.  Story telling can be oral rather than written, although a follow up 
exercise of writing the story for homework is useful. 
 
Another useful follow up activity is for students to discover their own characterless 
pictures and to present them as a storytelling exercise at a later class.
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CONTEXT 
STRATFORD AND SHAKESPEARE 
 
The fact that it is Shakespeare’s grave and therefore Stratford upon Avon that is the town 
being described post-apocalyptically in the story, only becomes clear in the last 
paragraph, with reference to Shakespeare’s famous epigraph (written by himself, 
incidentally) and the name of the river finally being given: the Avon.  Some background 
to what has been destroyed might add more depth to the story (probably more anguish as 
well!) 
 
One suggestion for enhancing this as reading experience would be to remove the 
photographs from the text while leaving the spaces where they were blank, and 
presenting the photographs in random order somewhere else.  You could simply use 
liquid paper or scissors on a printed copy to remove the picture.  The photographs are 
reproduced on a separate page in this Teacher’s Notes, in a random order, if you wish to 
experiment with this approach.  (Remember, the photographs are not captioned, so the 
students have to read and understand the text to be able to accurately replace the 
photographs –though one is by default!).   A further task could be to tell students to give 
each photograph a short caption – useful summary skills. 
 
Another task might be to map similar events in Portugal against the time scale given for 
‘Shakespeare’s Life and Works’.  Placing Camões here would be especially useful. 
 
Another idea is to get students to look at the words highlighted on the second page as 
examples of words introduced by Shakespeare, and to do some dictionary work to define 
the meanings of the words they do not know.  They might then be able to speculate on 
what the origin of the words were – that is, what was Shakespeare’s original inspiration? 
 
Some homework research for students into Shakespeare’s plays might also be possible, 
depending on your resources.  This might take the form of asking students to discover the 
main characters in four or five of the plays; or asking specific questions (example) in 
which play did the heroine commit suicide after finding her lover apparently dead? 
(Romeo and Juliet). 
 
Yet another task might be to draw students attention to the fact that Shakespeare’s grave 
is located in Holy Trinity Church (this is important in the story) and then to get them to 
research where famous people in Portugal are buried (ask about Camões, of course!)  
They might even be asked to find out what it says on their gravestones. 
 
The words created by Shakespeare (page 3) are best approached by splitting them up into 
components so ‘bare faced’ and ‘leap frog’ might be better guessed at. 
 
The sonnet – probably Shakespeare’s most well known poem – is there for pleasure. 
Remember that ending ‘-est’ or –‘st’ are from the old second person singular, so ‘ow’st’ 
becomes ‘owes’ and ‘grow’st’ is ‘grows’ – ‘thou’ being ‘you’.
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DEFENCE 
 
We suggest you pre-teach the following vocabulary: 
 
 
 
 
 
 
 
 
This section has three parts: NATO, An Introduction to BMDS (US Department of 
Defense document) and “Star Wars for Real”.  The quote from the text given at the 
beginning of BMDS is equally valid for each section. 
 
NATO.  You might like to introduce the topic by considering that in Portuguese the 
acronym is OTAN – which is a palindrome. Students might like to speculate on what 
NATO stands for (North Atlantic Treaty Organisation).  The easiest way to present this 
text might be to gap it, by removing (for example) prepositions.  There are two possible 
topics for debate here: Portugal’s role in NATO (especially productive, perhaps, for those 
who live near a NATO or US Military base); possible enlargement of NATO from ex-
Warsaw Pact countries. 
 
BMDS:  Suggestion: get students in groups to prepare press statements/pamphlets/posters 
defending BMDS.  They have to imagine they are representing the (US?) military. 
 
Star Wars for Real:  Apart from the obvious nature of using this material as a source of 
debate (perhaps against those from BMDS above!) a way of checking comprehension of 
the text would be to remove the sub-heading and placing them in the traditional box.  
Alternatively, the heading could be removed and students would have to make up their 
own headings.  Looking at this section plus the previous one (BMDS) it would be easy to 
draw up a list of pro and contra arguments for ‘star wars’.  A follow up might be to look 
at other concerns of Greenpeace.  http://www.greenpeace.org/homepage/ 
 
 
THE RESPONSIBILITY 
 
We suggest you pre-teach the following vocabulary: 
 
 
 
 
This well known poem is presented in its original form.  One suggestion is that the poem is cut up 
into its different verses and the students, in small groups, have to decide the correct order that 
they occurred in.  Part of this exercise is logical, linked to language (e.g. reference to earlier 
stated information) though some might be subjective (e.g. who is actually responsible?).  So that 
the meaning of the poem is clear, some kind of picture on the board – your own line drawing; a 

Text 1:  deterrent               anchoring                        
Text 2:  fielding (deploying)        layered              engage (attack)          trajectory 
Text 3:  discarded      underway    multilayered    cornerstone    rogue    smuggle    
spur (encourage/make work)    render (reduce/force)    stockpiling 

Till ( cash register) 
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photograph – of a nuclear explosion would help (but try this without saying anything.  Once the 
picture is on the board, do not introduce or answer any questions about it). 
 
Once the students have successfully organised the poem, they could then be asked to identify 
precisely who the person/people ‘responsible’ are in each case.  Incidentally, this would be an 
ideal opportunity to make sure that students understand the different use in English and 
Portuguese of the word ‘ responsible ’ and  ‘responsável’ in that although both are adjectives, in 
Portuguese it is also a noun, ‘o responsável’, and it is never a noun in English.  (In English either 
“Who is the person responsible for this?”  or “She was responsible for everything.”) 
 
 
POETS’ VIEW  
 
We suggest you pre-teach the following vocabulary: 
 
 
 
 
 
 
 
Suggestion:  introduce each poem separately.  You can do this traditionally – i.e. simply as a 
poem to read - or you can make the acquisition of the poem a task in itself.  This might include 
removing some words (for example, the end-line rhyming words in Ozymandius, though be 
warned that this is not a simple rhyming structure, and that one rhyme at least requires non-
standard English to make the rhyme work, i.e. ‘sand’ with ‘command’; for example, in Progress 
it might be useful to remove the nouns – toad, shrub, slug, atom, bomb etc.  Put these words into 
a word box, and the students have to select the best word to complete the action.  They would 
have to do this with dictionaries, or after being pre-taught the vocabulary.) 
 
If the poems are introduced AFTER the story has been read, ask what relevance each has to the 
story.  Ozymandius should be fairly obvious (though, note, it is about power and the effect of 
time on it for an individual, though the result is the same for the community).  Progress is a little 
more complicated, until you realise the title is pat of the poem.  Just add a question mark after 
‘progress?’ and soon the ideas will flow! 
 
If the poems are introduced BEFORE the story is read, you might wish to check with students 
which other massive structures and works that portrayed power, but which are now antique and 
(partially?) impotent – for example, the pyramids, the Great Wall of China, Medieval castles, the 
Coliseum etc.  Ask if the ‘Discoveries Monument’ in Belém falls into the same category!  Next 
get students to make a list of the modern structures in the world they think most represent nation 
power.  Clearly the 9.11 attacks might come up here, as symbols of wealth and power that were 
demolished.  Is this like Ozymandius or Progress?  Finally, ask the students to imagine what 
these monuments will loo likein 100 or 1000 years time (they might have chosen the Statue of 
Liberty, for example, a famous icon of destruction in futuristic Sci Fi movies viz. The Day After 
Tomorrow) 
 
You might get the students to try to compare the two poems:  what is similar, what is different.  
Do either (or both) have a warning message for us?  How would they compare the styles of each? 
(The easiest way to do this is to ask which was the easiest to read, and then to work out why). 

Ozymandius:  trunkless              frown                sneer           mocked           wreck   
 
Progress:    toad            shrub            slug              blossomed             glinting ore      
goat                 ponder            lookalike                      blazing   
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SEEING INTO THE PAST 
 
We suggest you pre-teach the following vocabulary: 
 
 
 
 
Many students will already know this information, but may not have discussed it.  It has a 
certain importance to the text in that the “other eyes than Man’s” will see, understand 
and, we can be sure, censure – for if they are there to see, then they will have avoided the 
same fate. 
 
You might be able to get some more useful information about this topic from the 
European Space Agency.  Try http://www.esa.int/esaSC/extreme.html 
 
 
GRAVE HUMOUR 
 
We suggest you pre-teach the following vocabulary: 
 
 
 
 
 
 
These epitaphs are taken from existing gravestones in the UK – although it must be 
stressed that hunters for some of them might be frustrated, as cemeteries are being 
requisitioned for prime building land as more and more people in the UK choose 
cremation as a means of ‘disposal’. 
 
They simply make amusing reading (and introduce an older form of English in some 
cases), but they could lead on to a little writing exercise: getting students to write their 
own epitaphs, either for themselves of for each other!  Get them to imitate the intent, if 
not the style, of the epitaphs illustrated. 
 
We’re including below the epitaph on Shakespeare’s grave.  Students could be asked to 
work out what this early 16th century English means.  They’ll need some clues: ‘I’ = ‘J’; 
‘v’ = ‘u’; ‘ye’ = ‘the’; ‘yt’ = ‘that’.  For your benefit a translation might be as follows: 
 
Good friend, for Jesus’ sake forbear (stop yourself) 
To dig the dust enclosed here 
Blessed be the man that spares these stones 
And cursed be he that moves my bones 
 
Students might also be sent on a research task to see if any Portuguese epitaphs have 
similar effects on the reader, and posterity. (We would be most interested to hear of any 
examples!) 

Plough -  arado/ a Ursa Maior; ladle -  large, deep spoon (as for soup) 
Wright Brothers – First American aviators 

Bassoon -  fagote           lyeth -   old form of ‘lays’      Ye -  old way of writing ‘the’                 
SC -  score (20, so 3 score = 60)           Epson salts – medicine for settling stomach 
 
Balsam – soothing liquid      Consumption - tuberculosis 
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ARTHUR C. CLARKE  
The Biography can be used in any of the standard ways of treating a straightforward text 
– ‘gapping’ the text, either as a cloze exercise, vocabulary multiple choice questions or 
word building.  Multiple choice questions or true and false questions about content could 
also be formulated, though we would stress that it is important that some of the questions 
draw out the importance of Clark’s dual role as scientist and fiction writer. 
 
 
 
 

WORD WORK 
 
1.  (Examples only) 
 1.  The road signs could hardly be seen…. 
 2.   What he looked like could still be remembered years later 
 3.   He could be seen walking down the hill 
 4.   The threat of an attack could/can be responded to within 4 minutes 
 5.   The difference between a friend and an enemy would be seen….. 
 6.   ……….then the world might have been destroyed 
 
2.  Allow any grammatically correct structure that has some relevance to the topic area. 

 
 
 
 
 
 
AFTER READING 
1. Remembering the story 
There are no really right or wrong answers here (within reason!).  The point is to allow students 
to express themselves, either in writing or orally, but it should be done individually. 
 
2.  Further Reading 

One suggestion for introducing the new text is to ‘chunk’ the text.  In the example we have 
given below, different groups of students are given a paragraph (we have given two paragraphs 
which might be given to four groups – two groups having the same text, but working 
independently of each other) and they have to decide WHERE the author is from the description 
given.   

 
Key words in the first paragraph would be ‘murmuring clusters’  ‘pin board’  ‘list….of starting 

times’ ‘fifteen minutes to wait’ and ‘impossible guest’ – all pointing to an organised event that is 
both formal and restrained. 
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Key words in the second paragraph might be ‘solemn gatherings’ ‘pompous orations’ 
‘respect’ ‘composure starts to strip’ ‘disgrace us’ – again point to a serous occasion, but 
one where the author finds it hard to keep serious. 
 

 
Allow students to share ideas after group work, and then hand out the first paragraph for 
final identification: 
 

Any parts of the text can be used for ‘chunking’ and for the students to come to their own 
conclusions about some task (Where?  When?  How? Why? Etc) – and it doesn’t matter if 
the conclusion the come to is different with the text out of context because the process of 
using the information they have intelligently is what the exercise is all about. 
 
Another exercise, and one to do with the whole text, is to ask the students to find what 
Prof John McCrae calls ‘binaries’, usually opposites.  I this story the binaries might 
include: 
 
man/ woman; living/dead; cold/crematorium; indoor/outdoor; serious/laughter; 
love/death; strangers/friends; past/present 
 
 
 
 
 

So I worry through the murmuring clusters and out to the corridor where I end up studying, 
once again, the tiny black pin board on which today's schedule is unevenly displayed, the 
white plastic letters fixed into a list of surnames and starting times - the current gathering is 
second out of six. And although everybody possible has surely already arrived, there are still 
fifteen minutes left to wait. We all, for our various reasons, have turned up too soon and the 
room behind me is now unsteady - even I can feel - with the concentration of involuntary 
hope, a habit nobody has shaken yet: the one that expects a final, impossible guest. 

I can't help it, either, the laughing: solemn gatherings, slow ballads, pompous orations, any 
person or occasion that assumes I'll offer my unreserved respect: I tend to find them all 
hysterical in the end. Especially if someone similar is there to set me off. They don't have to 
do much: I recognise what it looks like when somebody's composure starts to strip itself away. 
They'll maybe cross their arms with that twitchy, shaky, tension, or they'll grab down little 
wheezes of embarrassed air, or they'll simply hood their face under their palm, trying to hide 
how fast they're slipping: how fast we're slipping, because I'll be weakening with them by 
then, I'll be just as lost, pulled equally tight against the moment when we both stop caring and 
let it disgrace us - when we laugh. 

I wouldn't want to say so, but it's freezing in here. I suppose most people usually don't notice, 
not wanting to take their coats off, and being preoccupied, God knows: or this could even be 
an intentional chill, I mean, the last thing you'd want to consider right now is heat. Still, it 
doesn't seem a sign of kindness - a cold crematorium - more like forcing the bereaved to do 
their mourning inside a bad joke. 


